
























































This	 report	 has	 benefitted	 from	 the	 contributions	 by:	 Prue	 Chiles,	 Bertie	 Russell,	 Carlos	





Initiative:	Universities	 and	Knowledge	 for	 Sustainable	Urban	Futures:	 as	 if	 inter	 and	 trans-





































tasks	 is	 to	 reflect	on	“The	Future	of	Academia	and	Universities:	 as	 if	 ID	and	TD	mattered”	
(INTREPID	 Futures	 Initiative).	 The	 idea	 is	 to	make	 a	 contribution	 over	 the	 next	 two	 years,	
towards	shaping	the	space	and	terms	of	knowledge	production	in	a	way	that	enables	more	





































Morning (Giulio Verdini Chairs) 
Coffee and tea 
10:00 Welcome by Johan Woltjer, Head of 
Planning and Transport, University of 
Westminster 
10:05 Olivia Bina & Giulio Verdini–introduce 
INTREPID, today’s aims and agenda 
10:20 Round of introductions:  
who, where, what 
10:35 Small groups: Where is the challenge? 
10:55 Context and a few initial thoughts 
(Olivia) 
11:15 Coffee and tea  
& WORLD CAFÉ’ x 4: why change is 
needed and how can it happen? 
(Olivia) 
Afternoon (Olivia Bina Chairs) 
13:00 Lunch: small group discussion:  
“what is my personal connection to 
the issue? What expectations of 
University?” 
14:00 SYNTHESIS: elements of a vision, 
scenarios and key themes (Andy 
Inch) 
15:30 Coffee and tea 
16:00 REFLECTION AND NEXT STEPS: 
“how to spend it” & will you want to 
join us? (Marta Varanda) 
17:30 Wrapping up and drinks! (Giulio and 
Olivia) 
BRAINSTORMING (11.20-13.00) 
•  Participants in groups of 4-5 spend 15 
minutes brainstorming on each of the topics 
on the right, collating their ideas on flip-
chart paper and/ or post-it notes. 5 minutes 
is used for feedback on key themes from 
each group. 
TOPICS / ACTIVITIES 
•  Characterizing the status quo (20mins) 
•  Drivers of/for change (20 mins) 
•  Values to guide change (20 mins) 
•  Uncertainties, obstacles, opportunities (20 
mins) 
Universities and Knowledge for Sustainable Urban Futures: why change is 











Our	 group,	 comprising	mainly	 UK	 based	 academic	 and	 non-academic	 participants	 focused	
extensively	on	intensifying	processes	of	marketisation	that	are	reshaping	both	research	and	
teaching	practices.	 In	 relation	 to	 the	 latter	 this	 involves	 the	pressures	 to	 view	 students	as	






Whilst	 the	 group	was	 generally	 critical	 of	 these	developments	 it	was	 also	highlighted	 that	
there	are	potentially	positive	unintended	consequences	of	marketisation,	at	least	in	so	far	as	
this	can	be	associated	with	a	democratic	widening	of	access	to	HE,	and	potentially	disruptive	
pressures	 to	 engage	 with	 and	 be	 accountable	 to	 organisations	 and	 agencies	 outside	 of	
traditional	‘ivory	towers’	(however,	problematic	the	latter	term	was	acknowledged	to	be,	we	





This	was	 linked	 to	 ongoing	 struggles	 over	 the	 commodification	 of	 knowledge	 and	 current	
challenges	 around	 ‘open	 access’	 to	 the	 products	 of	 academic	 labour,	 including	 research	
outputs	(e.g.	journal	articles)	and	teaching	resources	(e.g.	MIT	opening	up	access	to	teaching	
materials	if	not	to	the	credentials	that	come	with	an	MIT	degree).	
Proliferation	 of	 data	 was	 seen	 as	 part	 of	 a	 wider	 acceleration	 of	 academic	 life	 and	
knowledge	production	that	raised	significant	challenges	for	academic	cultures	and	working	
time.	

























ability	 to	 stand	 back	 from	 immediate	 pressures.	 This	 was	 felt	 to	 be	 under	 threat	 in	 the	
accelerated	 academy	 where	 much	 research	 activity	 (and	 employability-centred	 teaching)	
focuses	on	 instrumental	problem	solving	rather	than	on	defining	the	problems	that	should	
be	addressed	in	the	first	place.	
Following	 from	 this	 a	 key	 value	 is	democratization	which	was	 discussed	 in	 relation	 to	 the	
potential	 realization	 of	 what	 Appadurai	 labels	 a	 ‘right	 to	 research’.	 Beyond	 this	 it	 was	
suggested	 that	 a	 key	 principle	 for	 a	 democratic	 university	 would	 be	 that	 there	 was	
democratic/	public	access	 to	research	agendas	and	the	 framing	of	 research	problems.	This	
was	 illustrated	 by	 an	 example	 of	 how	 broadly	 similar	 research	 problems	 can	 be	 posed	 in	
fundamentally	 different	 ways	 so	 as	 to	 either	 serve	 common	 /public	 interests	 and	 social	
justice	purposes	or	narrow	corporate	 interests	 (e.g.	 ‘how	do	we	ensure	access	 to	safe	and	
healthy	 food	for	all’	vs.	 ‘how	do	we	solve	the	problem	of	global	 food	supply	 in	a	changing	
climate’,	where	 the	 latter	 is	 a	 question	 set	 by	Monsanto,	 the	 former	 is	 the	question	 food	
justice	activists	would	ask).	
There	was	also	discussion	of	the	university	as	a	‘protected	critical	space’	which	all	members	
of	 society	 could	 access	 in	 order	 to	 learn	 the	 skills	 required	 for	 critical	 citizenship	 and	
democracy;	empowering	 people	 to	 ask	 the	 right	 questions.	 This	 encompasses	 elements	 of	




boundaries	 to	ensure	accessibility	and	 responsiveness	 to	 societal	demands	 for	 knowledge,	
and	 the	 need	 to	 tackle	 the	 challenges	 inherent	 in	 Brewer’s	 phrase	 that	 ‘the	 world	 has	
problems	but	universities	have	departments’.	
Any	 such	 protected	 space	 needed	 also	 to	 introduce	 greater	 control	 over	 the	 speed	 of	
academic	labour,	promoting	variable	speeds	of	work	appropriate	to	different	types	of	task.		










in	 response	 to	 potential	 post-work	 futures	 that	 may	 render	 traditional	 education	 for	
employment	much	 less	relevant	 (a	UK-style	Open	University	 for	the	21st	century).	This	had	
echoes	of	the	idea	of	the	‘ragged	university’	(https://www.raggeduniversity.co.uk/	)	
The	 discussion	 also	 considered	 what	 it	 is	 that	 gives	 Universities	 their	 continuing	 societal	
legitimacy.	 Superficially,	 the	MIT	 open	 course	 project	 suggests	 that	 this	 is	 about	 a	 role	 in	
education	 and	 promoting	 widespread	 societal	 learning.	 However,	MIT	 retain	 control	 over	
the	 award	 of	 degrees	 and	 clearly	 consider	 their	 power	 to	 offer	 ‘credentials’	 their	 key	
economic	 asset.	 This	 suggests	 two	 different	 directions	 for	 universities,	 in	 opening	 up	 and	
democratizing	learning	or	in	continuing	to	credential	and	commodify	degrees	as	‘products’.	











The	 ‘status	 quo’	 of	 University	 and	 knowledge	 has	 been	 placed	within	 the	 overall	 societal	






Universities	 are	 in	 fact	 failing	 to	 create	 ‘commons’	 (knowledge	 as	 commons)	 but,	 on	 the	
contrary,	 are	 reproducing	 particular	 dominant	 interests	 of	 the	 society.	 Such	 interests	 are	
















While	 teaching	 is	 becoming	 more	 market-orientated	 and	 research	 more	 utilitarian,	
Universities	still	 characterize	 themselves	as	places	of	certain	 intellectual	 freedom.	This	can	
act	 as	 an	 instrument	 of	 resistance.	 In	 the	 discourse	 of	 the	 future	 of	 Universities	 and	
knowledge	for	sustainable	urban	futures,	regional	differences	also	will	matter.	
Drivers	of/for	change		
Current	global	 transformations	are	already	acting	as	drivers	 for	 change	of	entire	 societies,	
and	this	is	reflected	in	Universities.		





to	 climate	 changes	 and	 economic	 crisis	 or	 disruptions	 (with	 associated	 problems	 of	





Phases	of	uncertainties,	as	 the	current	one,	carry	 together	obstacles	and	opportunities	 for	
the	future	of	university	and	knowledge.	
The	 engagement	 of	 the	 civil	 society	 in	 process	 of	 knowledge	production,	 as	 advocated	by	
trans-disciplinary	 approaches,	 is	 threatened	 by	 the	 diffused	 fragmentation	 of	 the	 society	
(due	to	precarious	employment	conditions,	migrations	and	so	on).	The	University	will	have	


















For	 our	 group	 the	 University	 was	 visualized	 as	 a	 fortress;	 in	 need	 of	 being	more	 porous;	


























The	 drivers	 towards	 change	 are	 coming	 mainly	 from	 outside	 the	 university	 but	 have	 to	
face/confront	 the	 “FORMA”,	 the	 same	 old	 structure,	 and	 an	 inbuilt	 immune	 system,	 a	
reluctance	to	change.	Based	on	Simmel	sociological	thinking	social	change	is	resulting	from	



































the	structure		(see	figure,	above).	But	the	university	also	 includes	Curricula	(life	 ,	people)	 .	
Structure	 and	 curricula	 are	 the	 metaphor	 of	 two	 components	 of	 University	 which	 are	 in	



















Academic	 work	 focused	 on	 papers	 +	 papers	 is	 an	 academic	 anomaly	 which	 overloads	
academics	 and	 drives	 attention	 away	 form	 “what	 is	 the	 right	 object	 of	 research?”	 (data	
drives	the	research)	
Therefore	we	need	 to	be	more	 relevant,	we	need	 to	 look	at	 real	 issues,	grass	 roots	 issues	







recruitment.	 But	 there	 are	 barriers	 that	 prevent	 cooperation.	 Each	 stakeholder	 (HEI,	
Businesses,	Academics,	Government	Agencies,…)	 have	 their	 own	motivation	 to	 cooperate.	
Trusted	 relationships	 drive	 cooperation,	 but	 trust	 is	 based	 on	 the	 acceptance	 of	 the	
differences.		
The	modernist	 separation-	 the	 grand	 narratives	 of	 the	 past	 needs	 to	 change	 to	 a	 nimble	
thinking	that	will	lead	to	change	–	there	is	a	need	to	act	NOW	
What	should	happen?	
Even	 if	 it	difficult	 to	change	things,	 intellectuals	 like	Bourdieu	 	and	Lefebvre	 	help	theorize	
another	way.	
Opportunities		
Humans	 can	 transform	 things;	 systems	 are	 loosely	 coupled	 and	 humans	 can	 make	 a	
difference	in	them	and	universities	have	to	be	a	part	of	this.	











redesign	 if	 we	 don’t	 want	 to	 be	 at	 the	 service	 of	 machines	 instead	 of	 making	 machines	
serving	us.		
Universities	 should	 become	 more	 “engaged”	 with	 society,	 developing	 more	 links	 with	
partners	 in	 their	 home	 city	 and	 region,	 and	 adopt	 service	 learning,	 experiential	 learning	
methods,	in	which	students	learn	by	working	on	real-life	problems.		
Sustainability	 at	 a	 global,	 regional	 or	 urban	 scale	 is	 also	 about	 values,	 participation,	 social	

















































becomes	 one	 of	 the	 university	 becoming	 itself	 a	 driver	 of	 change,	 rather	 than	 being	 the	
target	(victim)	of	change.	
There	 is	 a	 view	 that	 the	 university	 system	 and	 pedagogy	 are	 in	 crisis	 and	 that	 this	 is	 an	
opportunity	to	introduce	innovation	(disturbance).	Alternatively,	others	argued	that	rather	
than	 crisis,	 universities	 are	 constantly	 subject	 to	 tensions,	 and	 opportunities,	 and	 the	
	19	
	
question	 becomes	 ‘where	 can	 we	 intervene	 [within	 the	 university	 system]	 to	 push	 the	
values	that	we	want	to	promote?’	

















Perhaps	we	 could	 start	 by	 arguing	 that	 university	 appears	unfit	 for	 purpose:	 as	Molz	 and	
Assenza	 (2016)4	have	noted,	 there	 is	 an	 ‘anomaly’	 in	 today’s	world,	which	has	 the	highest	
number	of	people	completing	higher	education	studies,	and	yet	is	facing	the	greatest	crises	
in	ecological,	social	and	economic	terms.	
Employability	has	been	an	 important	 reason	 for	 studying	 for	 a	degree.	 In	 the	Future-of-U	
this	may	 be	 challenged	 by	 an	 increasingly	uncertain	 future	 of	 jobs	 as	 we	 know	 them,	 as	
multiple	forms	of	artificial	intelligence	and	robotics	replace	human	jobs,	leading	to	question	
the	purpose	of	universities.	Preparing	 the	next	generations	 for	versatility	 in	 the	way	 they	

















The	 exponential	 growth	 in	 data	 calls	 for	 a	 democratisation	 (massification?)	 of	 higher	
education	enable	people	 to	make	sense	of	a	data-driven	world.	See	 image	above	 ‘Flipping	
the	curriculum’	(above).	
What	 will	 be	 a	 ‘good	 university’,	 beyond	 ideas	 of	 international	 rankings	 as	 currently	
adopted?	 (@14.20~	of	 the	 recording)	 Lee	answered	his	own	question	half	 asking	whether	






The	 aim	 is	 to	 enhance	 humanities	 capabilities	 and	 potential	 so	 as	 to	 ensure	 a	 just	 and	
sustainable	future.	
Can	 the	 Future-of-U	 be	 (again?)	 a	 space	 and	 place	 of	 ‘wisdom’?	 Greater	 openness	 in	 the	
Future-of-U	and	a	transdisciplinar	approach	seem	to	be	essential	to	a	project	that	sees	the	
future	university	 as	one	 to	deliver	 ‘wisdom’.	 It	was	 felt	 that	wisdom	could	only	become	a	
core	part	of	universities	if	these	allowed	for	interdisciplinarity,	openness	and	porosity	when	
it	came	to	defining,	negotiating,	shaping	and	promoting	‘wisdom’.	
Related	 to	 this,	 is	 the	 question	 of	 whether	 (should?)	 the	 future	 university	 promote	 the	
capabilities	 that	 enhance	 cooperation	 above	 competition?	 In	 a	 world	 that	 is	 increasingly	


















One	of	 the	main	questions	 that	 seemed	 to	arise	 from	the	 ‘status	quo’	was:	 ‘how	open	 or	
porous	should	the	future	university	be?’	
There	was	a	general	 rejection	of	 the	Future-of-U	being	a	 future	version	of	 ‘fortress’,	 ‘ivory	




describe	 it.	 Or,	 we	 may	 be	 supporting	 the	 drive	 towards	 justifying	 the	 existence	 of	
universities	through	the	sole	measure	of	economic	and	social	impact?	
Reference	 to	 the	role	of	Bejart	 in	French	universities	 in	 the	60s	was	made	to	disprove	 the	
single	 narrative	 of	 ‘ivory	 towers’.	 Partly	 linked	 to	 this	 critique,	 we	 discussed	 the	 idea	 of	
universities	 as	 an	 important	 place	where	 to	 exercise	 the	 	 ‘privilege	 of	 critical	 reflection’,	
expecting	this	to	be	an	even	more	important	task	in	future	universities.	


























































Are	 the	multiple	drivers	of	 change,	and	 related	crises,	 and	 in	particular	 the	ecological	 and	
economic	 crises	 and	 rapid	 changes	putting	pressure	on	 the	ballooning	body	of	 knowledge	
and	 knowledge	 production	 activities,	 thus	 pushing	 forward	 (making	more	 prominent)	 the	











































































































The	 above	 exercise	 could	 or	 should	 be	 embedded	 in	 a	 wider	 exploration	 of	 the	 kind	 of	
university	that	could	deliver	such	new	curriculum.	
Here,	 additional	 ideas	 for	 further	 exploration	 included	 the	 revisiting	 of	 the	 idea	 of	 a	
scenarisation	exercise,	which	could	be	held	in	a	number	of	INTREPID	members’	universities	
and	others	based	on	a	common	template.	This	common	template	will	focus	on	issues	such	
as	 the	 purpose	 and	 desired	 qualities	 shaping	 the	 Future-of-U,	 the	main	 drivers	 of	 change	
with	 particular	 emphasis	 on	 values.	 These	 are	 initial	 ideas	 not	 fully	 explored	 in	 the	


















































































knowledge	production.	We	 could	 also	 explore	 the	 link,	 synergies	 and	 contributions	 to	 the	
















































Annex	 3:	 Initial	 thoughts	 on	 “The	 Future	 of	 Academia	 and	
Universities:	as	if	ID	and	TD	mattered”		
In	 our	 Network’s	 last	 meeting	 in	 Barcelona	 (17	 February	 2017),	 we	 had	 a	 preliminary	
‘brainstorm’	 session	 aimed	 at	 scoping	 some	 of	 the	 broad	 contextual	 issues	 linked	 to	 this	
Initiative.	 We	 started	 by	 discussing	 the	 role	 of	 academia	 and	 universities	 in	 producing	






























SD,	 and	we	 could	 also	 link	 to	 SDGs	 agendas13	and	 -	 for	 urban	 issues	 -	 to	 the	work	 by	UN	





























It	was	suggested	that	 INTREPID	should	focus	 its	contribution	by	“Imagining	 the	curriculum	
for	 Urban	 Studies	 in	 2047”,	 and	 using	 the	 vehicle	 of	 a	 curriculum	 to	 explore	 and	 discuss	
some	of	the	broader	challenges	around	“Universities	and	Knowledge	for	Sustainable	Urban	
Futures:	as	if	inter	and	trans-disciplinarity	mattered”	
	
	
	
	
	
	
	
	
	
	
	
																																								 																				
13	For	example:	Mader,	C.	and	Rammel,	C.	(2015)	Transforming	Higher	Education	for	Sustainable	Development,	
UN	Sustainable	Development	Knowledge	Platform:	sustainabledevelopment.un.org,	(accessed:	20/2/17).	
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